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• Past and current research projects

• Data collection instruments

• Conceptual framework for data analysis – Activity theory and theory of expansive learning

• Data analysis – Example 

Outline
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• A sociocultural perspective of risk: An activity theoretical investigation into the influence of risk on 

teachers’ pedagogical knowledge and practice in a Content and Language Integrated Learning 

(CLIL) context (PhD)

• Language teacher cognition on mobilizing learners’ multilingual resources: A case study from a 

content and language integrated classroom in Australia

• Mobilizing EAL learners’ cultural and linguistic repertoires through content and language integrated 

pedagogy in the Australian new arrival EAL classrooms

Research projects
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• Data collection instruments

‒ Semi-structured interviews (Initial and Final)

‒ Class observations (2-5 per teacher)

‒ Stimulated recall interviews

‒ Document-based data (curriculum documents, lesson plans, etc.)

‒ Workshop recordings

Common data collection instruments
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PhD Project – Case study
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Language teacher cognition project – Case study
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Australian new arrival EAL project – Action research
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Activity theory

• Subject(s)’ goal/object-oriented actions mediated by 

socioculturally constructed and available tools

• Community/communities

• Social norms and expectations (rules)

• Personnel involved within the activity system (division 

of labour)

Object-oriented theory

Expansive learning is realised “primarily as changes in the 

object of the collective activity” (Engeström & Sannino, 

2010, p. 8).

Analyses contradictions  within and between the 

constituents of an activity

Data analysis – Understanding teacher practice

Figure: the structure of a complex collective form of an 

activity system (adopted from Engeström, 1999, p. 31)
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Data analysis – Tracing teacher transformation 

Figure: Sequence of learning actions in an expansive learning 

cycle (adapted from Engeström & Sannino, 2010, p. 8)
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• Participants: Caroline and Tessa at Eucalypt English Language School (EELS)

• Data collection instruments

‒ Semi-structured interviews (Initial and Final)

‒ Workshop recordings (x 3)

‒ Class observations (2 each)

‒ Stimulated recall interviews (4 in total)

Example
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• Primary contradiction: Time constraints

Findings: 

Expansive learning phases 1 & 2: Identifying  Contradictions 

➢ “I reckon that this term was the time. It was simply, just 

timetabling the short term… I didn’t know if I’d get to the 

end… I started off with all these good intentions. And by the 

end, it was just getting through the content.” (Caroline)

• Secondary contradictions: Subject-Tool and Tool-Object: Strong focus on translation as a 
tool for mobilizing students’ cultural and linguistic repertoires.

➢ “Time constraint is a big thing as well. We have a lot of 

grammar to teach… within the learning and teaching 

cycle…” (Tessa)

➢ “In this unit, another tool I’ve used in the past is a multilingual, translator thing, which I find really helps 

students, because then they have access to some of the technical language” (Caroline)

➢ “I gave them a little word list and then they had to find the definition of those words in their language and 

then they’ve made a poster together” (Tessa)
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Findings: 

Expansive learning phases 1 & 2: Identifying  Contradictions 
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Findings: 

Expansive learning phase 3: Responsive 

mediation
• Workshops 1 and 2:

‒ Going beyond translation

‒ Drawing on the 4Cs Framework and Language Triptych

Content and Cognition

• Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires

• Intentionality: To realise the need for explicit demonstration of students’ content knowledge (in this 

case, science) and the need for engaging students in higher-order thinking (i.e., cognition). 

• Intervention: “different ways of making meaning ” (First Workshop) and “different representations of 

their knowledge and understanding as a starting point” (Second Workshop), such as “multimodal 

meaning making”, “drama games”, “experiment”, and “using our bodies” to appreciate “where the 

students are, who the students are, what the students know, [and] what they can do”.
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Findings: 

Expansive learning phase 3: Responsive 

mediation
• Workshops 1 and 2:

‒ Going beyond translation

‒ Drawing on the 4Cs Framework and Language Triptych

Content and Cognition

• Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires

• Intentionality: To realise the need for explicit demonstration of students’ content knowledge (in this 

case, science) and the need for engaging students in higher-order thinking (i.e., cognition). 

• Intervention: “different ways of making meaning ” (First Workshop) and “different representations of 

their knowledge and understanding as a starting point” (Second Workshop), such as “multimodal 

meaning making”, “drama games”, “experiment”, and “using our bodies” to appreciate “where the 

students are, who the students are, what the students know, [and] what they can do”.

“I love the idea of recording the science experiments… I could find a way to incorporate that… That’s the 

performance in a way… I would be thinking about ways to incorporate video reporting in that way” 

(Caroline)

“we really realized how much they need to get up and touch things and feel things and then… really try 

to express themselves” (Tessa)
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• Workshops 1 and 2:

‒ Going beyond translation

‒ Drawing on the 4Cs Framework and Language Triptych

Communication and Culture

• Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires

• Intentionality and Intervention: Drawing on the concept of language for learning to facilitate the 

development of their new ways of conceptualising the role of language in their classrooms and 

thinking about culture of learning and being that could influence students’ use of language for learning 

in class 
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• Workshops 1 and 2:

‒ Going beyond translation

‒ Drawing on the 4Cs Framework and Language Triptych

Communication and Culture

• Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires

• Intentionality and Intervention: Drawing on the concept of language for learning to facilitate the 

development of their new ways of conceptualising the role of language in their classrooms and 

thinking about culture of learning and being that could influence students’ use of language for learning 

in class 

“It’s not just it's like you've been saying it's not just about the sort of surface level culture that we need to 

be thinking about too I love this idea of the culture of learning it’s gonna take that one, because… what 

we’re trying to develop in human beings, is how to learn.” (Caroline)

“I think and that’s all I’ve been thinking about this… Like we embrace the learning culture but then what 

is culture is something that we would like to influence and change like we appreciate I appreciate it, but 

at the same time like sometimes it’s not really positive, like as you said is in the traditional setting 

students might feel like they’re not confident enough to ask the question so what kind of support can we 

[offer]” (Tessa)
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Findings: 

Expansive learning phases 4 & 5: New 

activity and tertiary contradiction
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• New activity: Establishing a safe space where students 
were encouraged to draw on their funds of knowledge 
and identity

• Tertiary contradiction: Contradiction between 
the new and old systems

‒ Tension between a strong emphasis on 
students getting the prescribed (linguistic) 
knowledge correctly by using functional 
grammar and translating key words into 
their home language and new practices, 
challenging the sustainability of their 
innovations.



The CLIL Teacher Education Lab

clil.education.unimelb.edu.au

Arts-Rich Translanguaging Pedagogy Lab

https://blogs.unimelb.edu.au/art-pl/

Findings: 

Expansive learning phases 4 & 5: New 

activity and tertiary contradiction

Arts-Rich Translanguaging Pedagogy Lab

https://blogs.unimelb.edu.au/art-pl/

• New activity: Establishing a safe space where students 
were encouraged to draw on their funds of knowledge 
and identity

• Tertiary contradiction: Contradiction between 
the new and old systems

‒ Tension between a strong emphasis on 
students getting the prescribed (linguistic) 
knowledge correctly by using functional 
grammar and translating key words into 
their home language and new practices, 
challenging the sustainability of their 
innovations.

“My thinking is that when… you start to ask each 

other… how do you say that, and it's like, well, I say it 

like this and maybe it just opens a little idea that this 

person has something that I didn’t think about before, 

that’s interesting to me. And I’d like to talk to them a bit 

more to find out what else they know.” (Caroline)

“I think just, I mean it’s not useful to somebody to know 

how to say words necessarily when you’re learning 

English, right? But I think it’s more about just opening up

awareness of the multilingual classroom and that we are 

all different and we all have different backgrounds… I’m 

not sure if you’re just saying can you translate that? I 

mean that’s not particularly useful. But it’s more about 

like building the higher-order thinking of like getting to 

know you and what you know, I’m interested in you and 

that’s interesting like that you say that maybe that will 

help build a conversation from me to you.” (Caroline)

“Students could produce the answer that I wanted, but 

now I’m thinking that’s what I wanted. I could have got 

to where I wanted in different ways that are more 

engaging… I’m not sure, more on how I can do this task 

in a way that there’s no right or wrong answer” (Tessa)
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Findings: 

Expansive learning phases 4 & 5: New 

activity and tertiary contradiction

• Workshop 3:

‒ Responding to the tertiary contradiction

‒ Introducing an 8-page book as a pedagogical tool

In the 8-page books… you can write something about what we learned [i.e., content]… 

The whole thing is about sending some kind of meaning to the world… That’s why you’re 

starting from an asset point of view [i.e., culture]… and if they can do it in pairs, even 

better because you’re getting verbal interaction, a lot of negotiation [using language for 

learning—i.e., communication] about “this should go here”, “that should go there”. So

you’re activating thinking [i.e., cognition] and everything that they know. They then have 

to show you their craftsmanship, like how to show you the flower, the soil and the stem 

and all that using the collage materials [i.e., multiple ways of meaning making—i.e., 

cognition] that they have. 
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Findings: 

Expansive learning phases 6 & 7: Reflection 

and the formation of stable practice

• New stable practice: better leverages their students’ 
diverse cultural and linguistic resources

‒ implementing learning tasks, including creating 8-
page books, enabling students to demonstrate what 
they have learned using languages and other ways 
of meaning making (e.g., drawing, images, and 
collage materials)

“I wanted to find an activity that would show me… 

what they learnt beyond just the structures and… 

genre, and that… would include the language for 

learning, that would concentrate a lot on… asking 

questions [and] interacting with each other.” 

(Caroline)

“Did you see like my tree in the classroom, like the 

painted one with all the languages? We spent two 

periods on it, and they were like, quite taken aback 

by the fact that we spent so much time… crafting 

because it’s just like they aren’t used to that idea.” 

(Tessa)
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Findings: 

Expansive learning phases 6 & 7: Reflection 

and the formation of stable practice

“I think one thing that I’ve been thinking about is that, yeah, 

language and meaning-making is more than just words 

and that the students have all of these other resources that 

we’re not necessarily always tapping into to allow them to 

show us what they [know] and allow us to operate 

together, like communicating together to make meaning 

together. So heavily word/text-based that and there’s 

opportunity for much more kind of growth and student 

ownership” (Caroline)

“I think it would be… like different ways of making 

meanings. Showing a different way to showcase what they 

have learned. Through functional grammar or like how we 

normally teach, but it’s just like showcase that knowledge 

in the ways that give them more agency, enjoyment and 

collaboration and communication with friends to show it, 

but to develop more skills than just writing” (Tessa)
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• The use of Cultural Historical Activity Theory (CHAT) and the theory of expansive learning 
enables a detailed and context-sensitive examination of how educators learn and change 
through contradictions, collaborative activity, and reflective engagement. In doing so, my 
research projects can contribute to a deeper understanding of CLIL teachers' professional 
knowledge and practices as dynamic, socially mediated processes. 

Conclusion
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