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Research projects

AUDE.
THE UNIVERSITY OF

MELBOURNE

» A sociocultural perspective of risk: An activity theoretical investigation into the influence of risk on

teachers’ pedagogical knowledge and practice in a Content and Language Integrated Learning
(CLIL) context (PhD)

« Language teacher cognition on mobilizing learners’ multilingual resources: A case study from a
content and language integrated classroom in Australia

« Mobilizing EAL learners’ cultural and linguistic repertoires through content and language integrated
pedagogy in the Australian new arrival EAL classrooms
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Common data collection instruments
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« Data collection instruments
— Semi-structured interviews (Initial and Final)
— Class observations (2-5 per teacher)
— Stimulated recall interviews
— Document-based data (curriculum documents, lesson plans, etc.)
— Workshop recordings
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PhD Project — Case study

Research period

Fine College: 29/04/19-13/09/1%

MNiaple College: 26/07/192-15/10/19

INata collectiom
technigues

Twvpes of data

Freqgquency

Length of each
data collectiomn

INocument-bhhased
data

Currmiculum documents
MNewsletter articles/reports
Strategic plans
Demographic and acadernuc
information

- Student worl samples

Throughout the
course of research
period. but mostly at
the beginning.

Imitial S5

Interviewees’  responses about:

- langunage and CLIT. teaching
eXperiernce;

- opimons and beliefs about thear
CLIT. prograins. aimnd

- risk in their CLIT. classrooms.

Omoce prior fo the first
class observation and
SRI.

530 mmuanutes

Class
observations.
followed by SERIs

Observation:

- T hat teachers and students do
and sayw (1n Japanese and
English).

- Twpes of teachinge and learning
exercises (e o | teacher
instrmctions,, independent or
collaborative wwoak)

SRI: Thoughts and feelings the
teachers had at the time of specific
instances of teaching and learmang
occiurred 1in the lesson that relate to
momernts of risl.

Observation: Five
fromm each school
ower the course of
respective data
collection period
(1. _ two at the
begmming, two 1 the
middle, and one at
the emnd).

SRI: Five from each
participant. Each SRI
was cormnducted
within 48 howrs of
the class observation.

Observatiom: S0
muinutes each as
per the length
of a lesson 1
both schools.

SRI: up to omne
howur each.

Fimal SSI

Interviewees’ responses. focusing
on their perspectives and
understandings of risk in their
specific CTLIT. contexts.

Omce afier the
completion of class
observation and SEI.

5320 mmunutes
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Language teacher cognition project — Case study

INata collectiom

technigues

Twvpes of data collected

Freqguency

Lencth of each

data collectiom

INDocuiment

analvsis

- Curriculin documents

- Student work samples

Throughout the
research period. but
mostly at the

begmming.

Imnitial SSI

MNigel’ s responses about:

- langunage and CLIT. teaching
experience; and

- opimions and beliefs about his

CLIT. progralils.

Omnce prior to the first
class observation and

SRI.

2530 munutes

Class
observations,

followed bywv SERIs

Observation:

- WThat TNigel and students do and
say 1n Japaness and English.

- Twpes of teachinge and learning
exercises, such as teacher
instructions and

independent/collaborative work

SEREI: Thoughts and feelings MNigel
had at the tumne of specific teaching

and learmning instances in the lesson.

Observation: Five in
total - two at the
beginning, two 1n the
1mmiddle, and one at

the ernd.

SRI: Five in total.
Each SRI was
conducted within 48
hours of the class

observatior.

Obhservatiorn: S0
muanutes each as
per the length

of a lesson.

SEI: up to omne

houwur each.

Fimal S51

MNMigel™ s responses focused on s
perspaectives and uwnderstanding of

his CLIL practices.

Omce afier the
completion of class

observation and SREI.

530 mminutes
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Australian new arrival EAL project — Action research

Phase Purpose Drata collection technigues

Urnderstanding current practice: Drocurment analysis: copies of
To understand: 1) school context; 2) Caroline teaching/Mearming materials and relevamnt
and Tessa's professional knowledges and curriculumy’syllabus/policy doocuments.
practces in terms of addressing EAL learmers” Inital semi-structured interview [(SS1): five

1 cultural and linguistic repertoires; amd 3) ary questions related to exploring the cohort of
constraints, challenges, and neads for them to students they teach and their perceptions
better integrate such repertoires. about and practices of integrating studenits”’

cultural and linguistc repaertoires in lesson
planning and delivery.

Plarnrming key lessons bwo three-howr Audio recording: conversations between the
workshops): resesarchers and teachers, capturing detailed
To rewvise the existing unit of work based om the accounts of, for example, their current

> ACs Framework and Language Triptych and practices, wvisions for new practices, and
design key lassonis, aiming at making visible the concraete teachinglearming activities that
use of learmers’ linguistc and ocultural they plan to implament.
repartoires as a fundamental part of classroom
praciices.
Intervention — implermeaenting key lessons, Class observation: focusing on what teachers
evaluation, and re-planning do and say related to mobilizing studends”
Teachears to deliver the key lessons. For each cultural and linguistic repertoires and
teacher, one of the key lessons was obsarved students” responsas.
and wvideo recorded, which were used during the Lesson-based SRI: while watching key
Stimulated Recall Intaerview (SRI1) as prompts for moments from the observed lessaon, each

= oconversation to understand their practice in teacher was asked to respond to one of The
terms of creating a space for maobilizimg fallowing apen-ended guestions: Do you
students” cultural amnd linguistic repertoires. remember this part of the lesson? What was
Such conmwersations served as a starting point for going on here? followed by guestions
the third workshop, which focusaed on revising related to their padagogical decisiom and
and redesigning key lessons as per the previous evaluation and reflection of their teaching.
workshops. Workshop audio recording (as abowe)
Implementing key lessons, evaluation, and Class cbservation and lesson-basad SRI (as
wnderstanding the emergence of new abyowe)
professional knowledge and practices Final 551: five questions related to exploring
Teachers to deliver the revised key lessons, one the teacher’'s parceptions of the affordances

£ of which was observaed as per the third phas=. of the 4Cs Framework and Language

SRI and final 551 are used to understand the
teachers” emernging and/ or transformmed
undaerstanding and practices.

Triptych to integrate students” cultural and
limnguistic repertoires in lesson planning and
dealivaery as wesll as any changes to their
professional knowledge and practces.
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Data analysis — Understanding teacher practice

Activity theory
* Subject(s)’ goal/object-oriented actions mediated by N
socioculturally constructed and available tools MELBOURNE

Mediational Tool

« Community/communities
« Social norms and expectations (rules)

* Personnel involved within the activity system (division
of labour)

Object-oriented theory % Object ——) Outcome

Expansive learning is realised “primarily as changes in the
object of the collective activity” (Engestrom & Sannino,
2010, p. 8).

N

. s Rules Community Division of
Analyses contradictions within and between the Labour

constituents of an activity

Figure: the structure of a complex collective form of an
The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab o .
clil.education.unimelb.edu.au https://blogs.unimelb.edu.au/art-pl/ activity system (adopted from Engestrom, 1999, p. 31)



Data analysis — Tracing teacher transformation

7. CONSOLIDATING AND L~
GENERALIZING THE_—> MELBOURNE
STABILIZATION NEW PRACTICE

6. REFLECTING ON THE ] 1. QUESTIONING

PROCESS NEED STATE

REXNISTANCE

2. ANALYSIS

5. IMPLEMENTING DOUBLE BIND
THE NEW MODEL

3. MODELING THE
ADJUSTMENT, NEW SOLUTION
ENRICHMENT BREAKTHROUGH
4, EXAMINING
AND TESTING THE NEW MODEL

Figure: Sequence of learning actions in an expansive learning

_ _ cycle (adapted from Engestrom & Sannino, 2010, p. 8)
The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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Example

D!
THE UNIVERSITY OF

MELBOURNE

« Participants: Caroline and Tessa at Eucalypt English Language School (EELS)

« Data collection instruments
— Semi-structured interviews (Initial and Final)
— Workshop recordings (x 3)
— Class observations (2 each)
— Stimulated recall interviews (4 in total)
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Findings:
Expansive learning phases 1 & 2: Identifying Contradictions

D!
THE UNIVERSITY OF

MELBOURNE

* Primary contradiction: Time constraints
STABILIZATION I\:E‘?\LI:{;&L(%J{‘IIEE THE

6. REFLECTING ON THE ]

PROCESS

RESISTANCE i

5. IMPLEMENTING

» “l reckon that this term was the time. It was simply, just
timetabling the short term... | didn’t know if I'd get to the
end... | started off with all these good intentions. And by the
end, it was just getting through the content.” (Caroline)

L. QUESTIONING

\NE ED STATE

2. ANALYSIS
DOUBLE BINI

FHEREHODEL - > “Time constraint is a big thing as well. We have a lot of
\ 3.MODELING THE grammar to teach... within the learning and teaching
ENRICHMENT rrr PT%E) f.’(f,’," FIGICH "

4 EXAMINING cycle...” (Tessa)

AND TESTING THE NEW MODEL

« Secondary contradictions: Subject-Tool and Tool-Object: Strong focus on translation as a
tool for mobilizing students’ cultural and linguistic repertoires.

> “In this unit, another tool I've used in the past is a multilingual, translator thing, which | find really helps
students, because then they have access to some of the technical language” (Caroline)

> “| gave them a little word list and then they had to find the definition of those words in their language and
then they’ve made a poster together” (Tessa)

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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Findings:
Expansive learning phases 1 & 2: Identifying Contradictions

*
PCRESC -‘
Fost

Ay
AUDE

THE UNIVERSITY OF

Mediational Tool: Mediational Tool: MELBOURNE
Genre pedagogy, Systemic Functional Grammar, Identity text, Genre pedagogy, Systemic Functional Grammar, Identity text,
Translation tools Translation tools

Caroline’s Tessa’s \|
students’ students’
Subject: existing funds existing funds ——Object Subject:
Caroline of knowledges of knowledges Tessa
and identities and identities
% > > % > »
Rules: Community: Division of Labor: Division of Labor: Community: Rules:
School curriculum Principal, School Shared responsibility Shared responsibility Principal, School School curriculum
School policy/expectations  management team, among different among different management team, School policy/expectations
Timetable Teachers, Parents teachers in teaching teachers in teaching Teachers, Parents Timetable
(Limited) Class time the same class of the same class of (Limited) Class time
students v students
Outcome:

Mobilising students’ cultural and linguistic repertoires consistently
in the process of teaching and learning
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| | n
FI n d I n S . 7. CONSOLIDATING AND
L GENERALIZING 11}},—)

STABILIZATION NEW PRACTICE

Expansive learning phase 3: Responsive cnsemconms @ vausnowne

mediation T \
* Wo rks h o ps 1 a n d 2 : S. IMPL;:I;\‘I;;'[‘ING 8 ANAL‘:J?)IS;U:' BIND
— Going beyond translation S \

— Drawing on the 4Cs Framework and Language Triptych

AND TESTING THE NEW MODEL

Content and Cognition

« Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires

« Intentionality: To realise the need for explicit demonstration of students’ content knowledge (in this
case, science) and the need for engaging students in higher-order thinking (i.e., cognition).

« Intervention: “different ways of making meaning ” (First Workshop) and “different representations of
their knowledge and understanding as a starting point” (Second Workshop), such as “multimodal

LE 11 L 11

meaning making”, “drama games”, “experiment”, and “using our bodies” to appreciate “where the

students are, who the students are, what the students know, [and] what they can do”.

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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F I n d I n s u 7. CONSOLIDATING AND
u GENERALIZING IM

STABILIZATION NEW PRACTICE

Expansive learning phase 3: Responsive cnsemconms @ vausnowne

mediation r \

* Workshops 1 and 2:
— Going beyond translation \ _
— Drawing on the 4Cs Framework and Language Triptych G Y e R BTN

AND TESTING THE NEW MODEL

Content and Cognition

“I love the idea of recording the science experiments... | could find a way to incorporate that... That's the
performance in a way... | would be thinking about ways to incorporate video reporting in that way”
(Caroline)

“‘we really realized how much they need to get up and touch things and feel things and then... really try
to express themselves” (Tessa)

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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| | n
FI n d I n S . 7. CONSOLIDATING AND
L GENERALIZING 1%,—)

STABILIZATION NEW PRACTICE

Expansive learning phase 3: Responsive cnsemconms @ vausnowne

- - PROCESS NEED STATE
mediation T \
« Workshops 1 and 2: 2aNALYSS

THE NEW MODEL

— Going beyond translation \
— Drawing on the 4Cs Framework and Language Triptych Py N .

AND TESTING THE NEW MODEL

3. MODELING THE
NEW SOLUTION
BREAKTHROUGH

Communication and Culture

« Innovation: Effective and consistent mobilization of students cultural and linguistic repertoires
« Intentionality and Intervention: Drawing on the concept of language for learning to facilitate the
development of their new ways of conceptualising the role of language in their classrooms and

thinking about culture of learning and being that could influence students’ use of language for learning

in class

The CLIL Teacher Education Lab AARSIRR Trandpagyrainsfs 1sa8y b Lab
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| | n
F I n d I n s u 7. CONSOLIDATING AND
u GENERALIZING IM

STABILIZATION NEW PRACTICE

Expansive learning phase 3: Responsive T

mediation 1 \
. WorkShopS 1 and 2: 51&1::;:\(:1\(, Z-ANAL\’SI? .
— GOlng beyond translatlon THE NEW MODEL \

— Drawing on the 4Cs Framework and Language Triptych

4, EXAMINING
AND TESTING THE NEW MODEL

Communication and Culture

“It's not just it's like you've been saying it's not just about the sort of surface level culture that we need to
be thinking about too | love this idea of the culture of learning it's gonna take that one, because... what
we’re trying to develop in human beings, is how to learn.” (Caroline)

LIIIII[\IIIU avuulL VUIluI O VI IUGIIIIII& al iu UUIIIH tiialt VUUIU T1HTTITUCTIHIVO OLUUCGIT IO UOCT VI |a||3uauc 1V1 IUC"IIIIIH

‘I think and that’s all I've been thinking about this... Like we embrace the learning culture but then what
is culture is something that we would like to influence and change like we appreciate | appreciate it, but
at the same time like sometimes it's not really positive, like as you said is in the traditional setting

students might feel like they’re not confident enough to ask the question so what kind of support can we

[offer]” (Tessa)
clil.education.unimelb.edu.au httpspébipgogsimphelcedaldaralpl/



Findings:
Expansive learning phases 4 & 5: New
activity and tertiary contradiction

* New activity: Establishing a safe space where students
were encouraged to draw on their funds of knowledge
and identity

2L 4(0F [A4

[_an rleLsi= \C%“ [earn lifj onday 24fo
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GENERALIZING THE_—3

NEW PRACTICE

”

STABILIZATION

6, REFLECTING ON THE
PROCESS

1. QUESTIONING

\;’\'E ED STATE

2. ANALYSIS

' DOUBLE BINIDY

3. MODELING THE
NEW SOLUTION
BREAKTHROUGH

5. IMPLEMENTING
THE NEW MODEL

ADJUSTMENT,
ENRICHMENT

4, EXAMINING
AND TESTING THE NEW MOPA.L

Tertiary contradiction: Contradiction between
the new and old systems

Tension between a strong emphasis on
students getting the prescribed (linguistic)
knowledge correctly by using functional
grammar and translating key words into
their home language and new practices,
challenging the sustainability of their
innovations.



| | n
FI n d I n S . 7. CONSOLIDATING AND
. GENERALIZING THE_——»

STABILIZATION NEW PRACTICE

EXPanSive Iearning phases 4 & 5: New 6. REFLECTING ON THE ] I.QUESTION!NC
activity and tertiary contradiction \

2. ANALYSIS

5. IMPLEMENTING

. “My thinking is that when... you start to ask each € students . \ /
other... how do you say that, and it's like, well, | say it owledge vt bW soruTion
like this and maybe it just opens a little idea that this ...
person has something that | didn’t think about before,
that’s interesting to me. And I'd like to talk to them a bit
more fo f'nvdfftf’f' hat else they know (Caroline) .+ Tertiary contradiction: Contradiction between
“I think just, | mean it's not useful to somebody to know the new and old systems

how to say words necessarily when you're learning
English, right? But | think it's more about just opening up
awareness of the multilingual classroom and that we are

— Tension between a strong emphasis on
students getting the prescribed (linguistic)

all different and we all have different backgrounds... I'm knowledge C(?':reCtIY t?_y using funclthngl
not sure if you're just saying can you translate that? | “Students could produce the answer that | wanted, but
mean that’s not particularly useful. But it's more about now I'm thinking that's what | wanted. | could have got
like building the higher-order thinking of like getting to to where | wanted in different ways that are more

know you and what you know, I'm interested in you and engaging... I’'m not sure, more on how | can do this task

that's interesting like that you say that maybe that will in a way that there’s no right or wrong answer” (Tessa)
help build a conversation from me to you.” (Caroline)
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FI n d I n S . 7. CONSOLIDATING AND
. GENERALIZING THE_——»

STABILIZATION NEW PRACTICE

EXPanSive Iearning phases 4 & 5: New 6. REFLECTING ON THE ] I.QUESTION!NC
activity and tertiary contradiction \

2. ANALYSIS

’ DOUBLE BINIDY

3. MODELING THE
NEW SOLUTION
BREAKTHROUGH

5. IMPLEMENTING
THE NEW MODEL

ADJUSTMENT, \

ENRICHMENT

 Workshop 3:
— Responding to the tertiary contradiction
— Introducing an 8-page book as a pedagogical tool

4, EXAMINING
AND TESTING THE NEW MOPA.L

In the 8-page books... you can write something about what we learned [i.e., content]...
The whole thing is about sending some kind of meaning to the world... That's why you're
starting from an asset point of view [i.e., culture]... and if they can do it in pairs, even
better because you're getting verbal interaction, a lot of negotiation [using language for
learning—i.e., communication] about “this should go here”, “that should go there”. So
you're activating thinking [i.e., cognition] and everything that they know. They then have
to show you their craftsmanship, like how to show you the flower, the soil and the stem
and all that using the collage materials [i.e., multiple ways of meaning making—i.e.,
cognition] that they have.

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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7. CONSOLIDATINGAND
GENERALIZING THE
J T
STABILIZATION NEW PRACTICE

6, REFLECTING ON THE ]

PROCESS

Findings:
Expansive learning phases 6 & 7: Reflection
and the formation of stable practice

. GUESTIONING

\NE ED STATE

2. ANALYSIS

RESISTANCE

- New stable practice: better leverages their students’ N b J
diverse cultural and linguistic resources \ " \EW SOLLTION
— implementing learning tasks, including creating 8- — L T

page books, enabling students to demonstrate what
they have learned using languages and other ways
of meaning making (e.g., drawing, images, and
collage materials)

“I wanted to find an activity that would show me... “Did you see like my tree in the classroom, like the
what they learnt beyond just the structures and... painted one with all the languages? We spent two
genre, and that... would include the language for periods on it, and they were like, quite taken aback
learning, that would concentrate a lot on... asking by the fact that we spent so much time... crafting
questions [and] interacting with each other.” because it’s just like they aren’t used to that idea.”
(Caroline) (Tessa)

111 Wik, 1 ©AQUVIITI LUULVAQLIivII ..av Mo 7INIwIT T TunIoiual |3uusll Is L Guusvs’ e AN
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Findings: " AERALIANG e
Ex p a n s ive I e a rn i n R R i ] 1. JUESTIONING

and the formation ¢-— S8 e
Sun

2. ANALYSIS

* New stable practice: ™ ‘ N,
dIVGI’SG CU|tUI’a| and Iln J : L” , \ 3. MODELING THE

™ NEW SOLUTION

— implementing learr™ - e EN S0

Sy

4, EXAMINING
D TESTING THE NEW MODEL

I S

page books, enabl
they have learned 7=
of meaning making g @

collage materials)

(>
b

“| wanted to find an activit ree in the classroom, like the

what they learnt beyond i e languages? We spent two
genre, and that... would i1 were like, quite taken aback
learning, that would conce 2nt so much time... crafting

questions [and] interacting ey aren’'t used to that idea.”

(Caroline)
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7. CONSOLIDATINGNAND
GENERALIZING THY
STABILIZATION NEW PRACTICE

6, REFLECTING ON THE ]

PROCESS

Findings:
Expansive learning phases 6 & 7: Reflection
and the formation of stable practice

LAUESTIONING

\;’\"EED STATE

RESISTANCE
2. ANALYSIS

“I think one thing that I've been thinking about is that, yeah, 5. IMPLEMENTING
language and meaning-making is more than just words THENEWMODEL - o /

and that the students have all of these other resources that ¥ NEW SOLUTION
we’re not necessarily always tapping into to allow them to T EXAMINING TR

AND TESTING THE NEW MODEL

show us what they [know] and allow us to operate
together, like communicating together to make meaning
together. So heavily word/text-based that and there’s
opportunity for much more kind of growth and student
ownership” (Caroline)

“I think it would be... like different ways of making
meanings. Showing a different way to showcase what they
have learned. Through functional grammar or like how we
normally teach, but it's just like showcase that knowledge
in the ways that give them more agency, enjoyment and
collaboration and communication with friends to show it,
but to develop more skills than just writing” (Tessa)

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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Conclusion

P AUDE.
THE UNIVERSITY OF

MELBOURNE

« The use of Cultural Historical Activity Theory (CHAT) and the theory of expansive learning
enables a detailed and context-sensitive examination of how educators learn and change
through contradictions, collaborative activity, and reflective engagement. In doing so, my
research projects can contribute to a deeper understanding of CLIL teachers' professional
knowledge and practices as dynamic, socially mediated processes.

The CLIL Teacher Education Lab Arts-Rich Translanguaging Pedagogy Lab
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